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Abstract

This paper presents the report of a quasi-experimental study which identified the extent to which the use of Computer-Assisted Language Learning (CALL) influenced students’ interest in the French Language. The study covered Enugu Education zone in Enugu State with Junior Secondary School class 3 students constituting the population. One hypothesis and one research question were formulated. Data were collected through the use of a French Language Interest Inventory (FLII) and analyzed using the one-way Analysis of Variance for the hypothesis and the Pearson – Movement correlation Coefficient for the research question. The major finding was that CALL did not have a significant effect on the interest ratings of the students. Among the recommendations was that French Language teachers should always teach with different types of instructional materials to arouse and sustain students’ interest in the language.
Introduction

The gargantuan pace of technological development in the world especially in the twentieth century is unparalleled. It is inevitable that such a pace of development with its attendant novelties would introduce changes in the field of education. Consequently, the last four decades have witnessed the central position of educational technology in the solution of diverse education problems. 
Educational technology is concerned with the process of identifying, developing, implementing and managing ideas and learning resources for the solution of educational problems. The Association for Educational Communication and Technology (AECT, 1972), presents the facilitation of human learning as the purpose of educational technology. In this regard, the learner is at the centre of all educational endeavours. Davies (1972:!2) opines that one of the ways educational technology can help the learner is by suggesting “ways of stimulating and motivating a student so that he is willing, eager and able to learn”. With appropriate educational technology, the learner learns to learn for the sake of learning and not for the satisfaction of some ulterior motives. To achieve this goal, educational technology needs to promote those internal human factors that are essential for successful learning. These factors are motivation and attitude (Gagné and Briggs 1974), with interest forming the foundation.
Anderson, Shirey, Wilson and Fielding (1987:293), define interest as ‘the capacity to evoke an emotional response”. It is this emotional response that sustains the quest for learning. Malone and Lepper (1987) explain that saying that an activity is interesting is the same thing as saying that it is fun, captivating, enjoyable or intrinsically motivating. Malone and Lepper (1987: 229) affirm that an activity is “intrinsically motivating if people engaged in it for its own sake, rather than in order to receive some external reward or avoid some external punishment”.
The point that interest promotes learning is an indisputable fact. Educationists all over the world emphasize the need to consider the learner’s interest in the learning process. Tyler (1949) was one of the early curriculum specialists who popularized the place of the learners interest in curriculum planning and implementation. Apart from the fact that interest promotes learning generally, Gethin and Gunnemar (1996) maintain that interest is the first essential factor for the successful learning of a foreign language. They insist that foreign language learning motives such as quest for a nice job, salary increase, efficient business or a good holiday are not enough to guarantee effective learning of the target language.  Gethin and Gunnemark (1996:12) insist that
Inquisitiveness (interest) is usually enough by itself for  person to learn a foreign language successfully, while without such an interest it is often very difficult for people to get very far, however strong their other motives may be. As a rule, just an urge to have a command of a language for the sake of having a command of that language is enough to give a person the power to get that command.
So, despite all the ulterior motives for learning a foreign language, a learner needs to have interest in the target language for the learning to be effective. Anderson, Shirey, Wilson, and Fielding (1987:290) add that “interest increases attention which, in turn, increases learning”. However, to test this maxim, Anderson et al (1987) conducted series of experiments and found out that even when the factor of attention was removed, that interest was enough to promote learning. They also found that as regards language learning, interest has a profound positive effect on the learning of sentences and on students’ reading time.
Since interest increases learning, it is important that any language method or material should be selected on the basis of its ability to arouse learners’ interest in the target language. Most people assume that computer-assisted language learning is one language teaching method that can arouse learners’ interest in a language. This assumption is based on the computer’s ability to provide students with interactive flexibility, immediate and consistent feedback, and individualization in learning among others (Becker, 1984; Schreck 1986 and Winders 1988). For (1985) points out that CALL reduces teacher’s task and increases students’ motivation to learn. A number of studies have been carried out on the effect of CALL on students’ language performance (Chappelle and Jamieson 1986 and Kornum 1989). The number of studies on the relationship between CALL and students interest is relatively few though Windeatt (1986) reported some findings in that area. The present study is therefore of significance to language educators because it adds to the knowledge on the relationship between CALL and students interest. Above all, this study brings out salient issues in the use of CALL in a language class.
In this study, CALL refers to a mode of language teaching that uses computer as the major instructional material. On the other hand, Conventional French Instruction (CFI) refers to the use of conventional instructional materials such as chalkboard, flannel board, flash cards, pictures and real objects in the teaching of French language.
The Problem

The rate at which secondary school students in Nigeria abandon the French language is a matter of great concern to anybody who knows the importance of this language to Nigerians. The exodus of students from French language class occurs mostly in the junior secondary school (JSS) after the students have learnt the language for a few months or at most for three years. Akudolu (1995) found out that one major reason why students run away from the language after being exposed to it for some months was the teachers inability to arouse and sustain students’ interest in the language. Literature review has shown that students who are interested in the language for its own sake would continue learning it even in the absence of other ulterior motives. The problem of this study therefore was identifying the mode of instruction that could promote students’ interest in the language. Could CALL arouse and sustain student’s interest in the French language better than the conventional French Instruction (CFI)? Would there be a positive relationship between performance in CALL and students’ interest ratings for the French language better than the Conventional French Instruction (CFI)? Would there be a positive relationship between performance in CALL and students’ interest ratings for the French language? These are some of the questions that present the problem of this study.
Research Question and Hypothesis

The study was guided by one research question and one hypothesis.
Research question: For students taught using CALL does performance vary with interest?
Hypothesis: HQ: There is no significant difference (P<0.05) in the interest rating of students taught the French language grammar using CALL and those of students taught with CFI.
Methodology

Research Design: It was a quasi-experimental study involving the use of non-equivalent control group design. Pretests and post-test were administered to two intact groups: the control and the experimental groups.
Area: The study covered Enugu Educational Zone of Enugu State.
Population and Sample: The population comprised all the 450 junior secondary school class III (JSSSC3) students doing French language in the 14 secondary schools offering the language in the target zone at the time of study.
The criteria used for sampling procedure were schools that were using the standard French language syllabus; schools with uninterrupted French language programme at the JSS classes; availability of intact classes and co-educational schools. Using these criteria, two schools were selected for the study, the experimental school (CALL) had 32 students in one class while the control school (CFI) had 30 students in one class.
Instrument: Data were collected through the use of a French Language Interest Inventory (FLII) the FLII comprised thirty items aimed at revealing the degree of each student’s interest in French language. The items were structured on a three point scale ranging from very often to not often for the first twenty items and very much to not at all for the remaining ten items. The FLII was given to the students after the experiment.
Validation: The instrument was validated by two lecturers in measurement and evaluation and two lecturers in language education.

Reliability: The split half method was used in estimating the reliability of the FLII. The instrument was administered once to 30 JSS 3 students doing French language in two secondary schools in Anambra State. Each student’s score was split into odd and even numbers and correlated using the Pearson Product – moment correlation coefficient technique. A correlation coefficient of 0.97 for internal consistency was obtained. The Spearman-Brown formula for correction yielded a correlation coefficient of 0.98.
Pilot Study: A pilot study which lasted one week was conducted to evaluate the computer language program, the legibility of the written material, students use of the keyboard and to identify the extraneous variables that could bias the results of the study.

Control of Extraneous Variables: Non-randomization effect was controlled by selecting two schools that were similar in terms of location, use of textbooks and level of exposure to the French language. Experimenter bias was controlled by using only objective test items and by using the same unit of instruction and lesson notes in teaching the two groups. To reduce novelty effect, the researcher taught the two groups for two weeks and during that period, the experimental group used computer for the learning of spellings and the playing of computer games.
Treatment: The treatment lasted four weeks with a total of twelve lesson periods. During the treatment, the experimental group received Computer-Assisted Language Learning (CALL) while the control group received the Conventional French Instruction (CFI). The experimental group used the computer as a learning material while the control group used the conventional flash cards and chalkboard. The learning content was the same for the two groups. Students in the two groups were given a pretest before the commencement of the experiment and a posttest at the end of the experiment.

Method of Data Analysis: Data on the research question were analysed using the Pearson Product-Moment Correlation Coefficient while the hypothesis was tested with the one-way analysis of variance.
Table 1:

The Pearson Product-Moment Correlation Coefficient of CALL and Interest Scores.

	∑X
	∑Y
	∑X2
	∑Y2
	∑Y
	r

	1469
	3420
	68445
	372272
	157664
	0.095


CALL = X,

Interest = Y 

A correction coefficient of 0.10 indicated a very low relationship. To further ascertain the significance of r, a hypothesis of no significant relationship was stated and tested at 0.05 level of significance. With 30 degrees of freedom at 0.05 level of significance a table value of 0.349 was obtained. The calculated r of 0.01 was below the table value and therefore not significant. It was concluded that performance in CALL did not vary with interest. 
 Table 2:

Analysis of Variance for Interest Rating.
	
	Sum of Squares
	D.F.
	Mean Square
	F. Cal
	P

	Between groups
Within groups
	234.00
7191.18
	1
60
	234.00
119.85
	1.95
	>0.05

	Total Corrected
	7,425.18
	61
	
	
	


The F. value of 1.95 was below the table value at 0.05 significant level. It was concluded that mode of instruction did not affect the students’ interest ratings.
Discussion

The results of this study revealed that performance in CALL did not vary with interest. This means that the students who performed well in CALL did not do so because of their high or low interest rating in the language.
It was also revealed that mode of instruction had no significant effect on the interest ratings of the students. The students taught using CALL showed a lot of interest in the language through out the period of the experiment. One would have expected a difference between their interest ratings and those of the CFI students. Though the CFI students demonstrated much interest in the language during the experiment, their overt manifestation was not as pronounced as that of the CALL students. It is surprising that the two groups had similar interest ratings. This shows that physical manifestation of interest is not enough to judge a person’s interest in something. However, it should be pointed out that the CALL students’ interest ratings could have been affected by the fact that they realized the computer would not be a regular instructional material in their French lessons. In fact, while filling the interest inventory,  many of them wanted to find out from the researcher whether she would continue to teach them with the computer. When they were given a diplomatic reply, many of them agitated before proceeding to fill the interest inventory. This could explain the disparity between the students’ manifested interest and their interest ratings.
Windeatt (1986) found out that CALL material aroused more interest in students than non-CALL material. This is in line with the ideas expressed by Fox (1985) and Campbell-Stievnard and Elsey (1988) among others, that CALL has the ability of arousing and sustaining students’ interest in a language.
It should be remembered that the two modes of teaching used in this study, CALL and CFI are learner-centered. Both are concerned with how to make the French language more interesting to the learner. CALL was motivating to the students by virtue of the special qualities of the computer. On the other hand, CFI motivated the students to learn through the use of variety of teaching materials including pictures, printed materials and real objects. CALL was new to the students. CFI was not new to them though French language teachers do not often make use of teaching materials (Offorma 1992, and Akudolu, 1993). These two modes of instruction therefore aroused similar interest ratings in the students. However, the four weeks used for this experiment were not enough to enable a good assessment of the extent to which each instruction mode could sustain students’ interest in the language.
Another thing that should be pointed out about these findings is that interest is a manifestation of an internal state which takes time to change or develop. The length of time used for the present study was not enough for the expected change to occur. Also Gagné   and Briggs (1974) observe that learning and changing attitude are complex matters. In the same vein, developing interest in an activity is a complex process that requires time.
Conclusion

This study has shown that efficient use of CFI could arouse the same level of interest in students as did CALL in spite of all the motivational qualities of CALL. The implication of this finding is that teachers could arouse students’ interest in the French language if these teachers would make effective use of instructional materials in teaching the language. The effective use of instructional materials involves the teachers’ knowledge of the appropriate material to use and their willingness to produce or procure and use the material at the right time.
Bearing in mind the importance of interest in language learning and the motivating qualities of CALL, it is suggested here that a study covering a longer period than the present one should be conducted on the effect of CALL on students’ interest ratings of the French language. This is to get a more accurate picture of the situation.
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